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ñFailure to provide for differences among students is perhaps 

the greatest single source of inefficiency in education.  éit is 

still standard practice for large groups of students to move 

forward at the same speed, cover much the same material, 

and reach the same standards for promotion from one grade 

to the next.  The speed is appropriate to the average or 

mediocre student.  Those who could move faster lose 

interest and waste time; those who should move more slowly 

fall behind and lose interest for a different reason.  é It is not 

only differences among students which are at issue.  One 

student must move at the same rate in several fields, 

although he may be able to move rapidly in one but should 

move slowly in another.  Little or no room is left for 

idiosyncratic talents or interests, in spite of the fact that many 

distinguished men have shown insularity not far from that of 

the idiot savantò (The technology of teaching, B. F. Skinner, 

1968, p. 242). 



ñ[I]f you are concerned with improving the output of some 

complex system, you must study the component that 

produces the largest variance first.  Adjusting or correcting 

smaller sources of variance has no appreciable effect on the 

output of the system as long as the major source of variance 

is uncontrolled" (Can we have a fruitful cognitive 

psychology? James J. Jenkins, 1981, p. 224).   
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ñThe relationship between success and IQ works 

only up to a point. Once someone has reached an 

IQ of somewhere around 120, having additional IQ 

points doesnôt seem to translate into any 

measurable real-world advantage.ò 
 

Outliers: The Story of Success, Malcolm Gladwell (2008, p. 79) 

 

 

ñBut beyond a certain threshold ï an I.Q. of 115, say 

ï there is no correlation between intelligence and 

creativity or genius.ò 
 

Get smart (a New York Times book review) by Jim Holt, 29 March 2009 



Accomplishments Across Individual Differences 

within the Top 1% of General Cognitive Ability:  

25+ Years After Identification at Age 13  



Doctorates (N = 534) 
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